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Chapter 4: Virtuality at work: An enabler of professional 
information literacy 
 
Elham Sayyad Abdi 
 
This Chapter discusses how virtuality of work can enhance the experience of 
information literacy. Virtuality of work refers to accomplishment of day-to-day 
job through the intermediary of cyberspace (Shekhar, 2006). Virtuality as 
discussed in this book chapter, focuses on the nature of work context and is 
considered as an inherent characteristic of work practices. Virtuality of work in 
this sense focuses mainly on the work context rather than the workplace. 
Therefore, what is of interest here is not a virtual workplace but rather work 
practices that need a virtual context to be executed in. In this regard, the 
present chapter argues that in professions in which virtuality is an essential 
component, information literacy can be experienced beyond the workplace 
boundaries and at a professional level. This is introduced as a result of 
possibilities virtuality allows, particularly with respect to its potential to 
enhance interactions among people. It will use an example work context to 
review the role of virtuality in workplace information literacy experience. It 
considers how virtuality, as an element of work context, enables information 
literacy to be experienced beyond workplace boundaries and at a professional 
level and perhaps as a new theoretical construct for information literacy. This 
chapter is specifically of interest to people for whom virtuality is a key 
component of their workplaces. Educators and information professionals who 
assist these cohorts might also benefit from the insights provided. 
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Additionally, the chapter sheds light on the practice of associated professional 
bodies/organisations to enable them to support information literacy of people 
in those fields  
 
1- Introduction: 
Workplace information literacy has become a recognized area in the broader 
domain of information research. Information literacy has so far been 
researched in a number of workplaces. Lawyers (Macoustra, 2004), 
administrative staff and academics in higher education (Bruce, 1997), senior 
managers (Kirk, 2004), fire fighters (Lloyd, 2005), business professionals 
(Freudenberg, 2008), ambulance officers (Lloyd, 2009), tele-health officers 
(O’Farrill, 2010), web designers and developers (Sayyad Abdi, 2014; Sayyad 
Abdi, Partridge & Bruce, 2016), and nurses (Forster, 2015a) are examples of 
groups of people that have been investigated in terms of their understanding 
of the phenomenon of information literacy at their work context. However, 
there are still many workplaces in which information literacy could be 
explored. It has been argued by workplace information literacy researchers 
that due to the different nature of each workplace, understanding of 
information literacy might be different in different workplaces (Lloyd & 
Williamson, 2008; Weiner, 2011).  
A recent study into information literacy experiences of web designers and 
developers (‘web professionals’ hereafter) suggested though we may be able 
to distinguish experienced information literacy in the workplace at two levels: 
at a physical or virtually connected workspace and at a professional level 
(Sayyad Abdi and Bruce, 2015).  Information literacy at a professional level is 
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experienced at a broader level. This type and level of experience does not 
reflect necessarily the boundaries and essence of physical workspaces. 
People at professional level have expanded interaction with their whole 
professional community of practice. This broader context allows them to have 
the chance to encounter and recognize more varied information experiences 
occurring in different workplaces to their current ones that are unique to those 
work environments due to their organizational culture. This, through a 
relational approach (Bruce, 1997), can be interpreted as a more complex 
experience of information literacy. From a relational perspective, information 
literacy is about being able to use information effectively in a range of different 
ways. Therefore, it can be interpreted that people with ability to experience 
information in more varied ways, specially at higher levels of functionality in 
the workplace have more complex experience of information literacy. From 
this, it is concluded that experiencing information literacy at a professional 
level may contribute to its enhancement. It is important hence to identify and 
appreciate the elements of a workspace that enable employees to become 
involved in their work at a professional level. This involvement allows them to 
obtain the chance of experiencing information in more varied ways and 
therefore enhance their information literacy.  
In an earlier work, Sayyad Abdi and Bruce (2015) introduced the concept of 
“virtuality” within the work context as one of the elements that allows 
individuals in a physical workplace to become involved with their community 
at a professional level, and therefore, experience information literacy at that 
broad level. The present chapter, in more detail, unpacks the potentiality 
within virtuality for enabling the experience of information literacy in a 
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professional setting. It should be noted that the term “virtual” is used as 
opposed to the term “physical” here. 
2- Workplace information literacy: 
Workplace information literacy received its first major attention between 1995 
and 1999, during an “exploratory” phase of research, by Bruce (2000). Before 
that time, Eaton and Bawden (1991) had pointed out the importance of 
workplace information literacy by indicating information as an organisational 
resource and asset. Bruce (2000) specified information literacy as a 
“significant part of the character of learning organisations as well as a key 
characteristic of the organisation’s employees” (1999, p.33). Bruce also 
emphasised the importance of the ability of dealing with large quantities of 
information of different quality and forms, for decision making, problem solving 
and researching (Bruce, 2008). She questioned the equal importance of 
information literacy in comparison with information technology and computer 
literacy, in Goad’s (Goad, 2002) words, “information literacy’s shadow”. 
During the past few years, the impact of information literacy on successful 
workplace performance has also been acknowledged by the corporate world 
(Travis, 2011). National Forum on Information Literacy (n.d.) introduces 
workplace information literacy as a key driver in achieving success at work. 
As a result, along with increasing importance of information literacy research, 
the consensus on the necessity of considering this notion within workplaces 
has grown (Goad, 2002; Lloyd, 2005; Perrault, 2007; Weiner, 2011).  
As mentioned elsewhere in this book, the major reason why workplace 
information literacy began to attract research interest was the apparent lack of 
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transferability of its concepts from one context (i.e. education) to the other (i.e. 
workplace or everyday life) (Cheuk, 2008; Lloyd, 2005; Williams, Kooper & 
Wavell, 2014). Mutch (2008) and Leavitt (2011) and many others relate this to 
the different nature of what is experienced as information literacy in an 
educational setting as opposed to a workplace setting. This is specifically 
important, as existing knowledge about information literacy disregards the 
different natures and characteristics of vocational settings. The complex, 
context-specific and open-ended tasks within workplaces make information 
literacy differently experienced in that context (Weiner, 2011).  
Two important early efforts to reconceptualise information literacy in this new 
environment were those of Bruce (1997) and Lloyd (2005). Bruce (1997) 
adopted a relational view towards information literacy and identified seven 
different ways of experiencing information literacy in the workplace. However, 
her findings are mostly a reconceptualisation of information literacy in general, 
rather than developing a conceptualised framework of a specific context. 
Instead, Lloyd’s studies (2005, 2007) examined information literacy in the 
workplace through a socio-cultural approach and reconceptualised it with 
regard to this context. She suggested that information is experienced in 
different ways depending on the context. She defined information literacy as 
“a complex socio-cultural and corporeal process that is constituted through a 
range of information modalities” (Lloyd, 2007). In the present chapter, 
information literacy at work is viewed from two different levels: workplace and 
professional levels. The next section briefly describes how differently the two 
notions are referred to here.  
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3- Profession and workplace: two different notions  
A profession is a career in which people involved are experts in that field. 
Profession is described as “a disciplined group of individuals who adhere to 
ethical standards” and position themselves “as possessing special knowledge 
and skills in a widely recognised body of learning derived from research, 
education and training at a high level, and is recognised by the public as such. 
A profession is also prepared to apply this knowledge and exercise these 
skills in the interest of others” [public] (Professions Australia, n.d.). General 
dictionaries define profession as “a type of job that requires special education, 
training, or skill” and also “the people who work in a particular profession” 
(Merriam-Webster, n.d.) or “people who do a particular type of work, 
considered as a group” (Cambridge Dictionary, 2016). From these definitions, 
specialisation as well as theoretical and practical knowledge are noted as 
important components that bring people in a profession together. Also it is 
noted that no boundaries but knowledge and skills separate people from each 
other in a profession. 
In comparison, a workplace is basically defined as a location or space in 
which people work; e.g. an office, or a factory. A workplace can be either 
physical or virtual. With the emergence of information and communication 
technologies, virtual workplaces started to be developed as alternatives to 
physical workplaces. People in virtual teams started to work together using 
technology-mediated interaction. Therefore, what made virtual workplaces 
different from physical workplaces was their capacity in assisting teams to 
overcome geographical and temporal boundaries. The team component 
though was still the same. That is, nevertheless in a physical or virtual 
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workplace, people as a team aim to complete a set of assigned tasks defined 
as their day to day work.  
Comparing the two notions of profession and workplace, it seems that one of 
the important elements that distinguishes the two is how people are related to, 
and interact with each other. While there are no boundaries to necessarily 
team people in a professional space, they are bound in team(s) within a 
workplace environment, regardless they interact with each other face-to-face 
or virtually. In a particular profession, it is specific knowledge, skills, 
competence or expertise in a specific field that connect people, whereas in a 
workplace, it is a set of activities defined to be accomplished within a 
particular location around which people form teams. People of a profession 
are considered as the broad community of practice in that profession while 
they are seen as employees working within a workplace. The present chapter 
distinguishes between experience of information literacy at these two different 
levels.  
4- Workplace and Profession: Two different contexts for experiencing 
information literacy  
The role of context in individuals’ information literacy experience, specifically 
workplace information literacy, has been emphasized a lot, for example by 
workplace information literacy research leader, Annemaree Lloyd (e.g. 2005, 
2010). There is now a good amount of research that has investigated 
information literacy in different contexts, that so far has been only different 
workplaces. Information literacy researchers have suggested both overlaps 
and yet clear discernment between how information literacy might be 
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experienced differently across different professions. However, the suggested 
reconceptualization of work context suggested by Sayyad Abdi and Bruce 
(2015) introduced further work-related contexts for exploring the concept of 
information literacy. They distinguished between workplace and profession 
which implies that a profession and workplaces within that profession 
themselves could be considered as different contexts as well. 
A study of web professionals’ information literacy experiences (Sayyad Abdi, 
2014, Sayyad Abdi, Partridge & Bruce, 2016) suggested that IL could be 
experienced at a professional level. In the interviews conducted for that 
research, the participants rarely talked about their immediate workspaces and 
day-to-day interactions with their colleagues in that specific context. Rather, 
they reflected more upon a broader level interaction with information and 
people in their context, i.e. the web profession community of practice, at a 
professional level. Sayyad Abdi and Bruce (2015) noted that information 
literacy might be experienced differently at these two workplace and 
professional levels. That is, a physical or virtual workplace, as was defined in 
section 3 of this chapter, might be a different context for experiencing 
information literacy compared to when information literacy is viewed at a 
professional level.  
As was discussed above, a workspace has its own components. It includes 
physical components (such as a building as an office, furniture, etc) which are 
sometimes technologically connected to form a virtual workplace, a fixed 
group of people normally in the form of teams in which individuals engage 
with each other often on a daily basis, policies and procedures to follow. The 
information component which is of our interest is also an important component 
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that is in flow in the whole described environment. These components of the 
environment constitute the context in which individuals experience information 
literacy at a workplace level.  
On the other hand, there are other different components that constitute the 
profession (such as peer groups rather than team groups, a shared literature, 
etc). These different components result in professions giving a slightly 
different context for information literacy experiences compared to the 
workplace itself. The most important difference, as also mentioned in section 
3, is that there are no fixed teams in a profession. While people work in teams 
in the workplace, they do not have to necessarily belong to a team at a 
professional level. It is mainly shared knowledge and expertise that bring 
people together in a profession. It is argued here that these differences allow 
individuals to engage with information at two different levels and therefore 
experience information literacy differently. As a result, they are considered as 
two different contexts.  
One of the factors that distinguishes a profession and its associated 
workplaces is the high variety and richness of information literacy experiences 
that are achievable at a professional level. A profession is constituted of 
individuals coming from different workplaces across the field. They bring in 
their knowledge, expertise and skills and probably a different culture of 
engaging with information, unique to their current workplaces, to share with 
the rest of the community. These all provide members of the community of 
practice with broader consciousness towards a wider information environment 
and a higher chance to know a broader work context. Due to the involvement 
of a whole profession in a specific field, further interaction among members of 
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the whole community of practice within that field occurs which consequently 
results in further interaction with information and sources of information as 
well as unique culture of information engagement across the field. These 
more contacts in a broader information environment result in broader and 
more varied engagement with information and information use. At a 
professional level, individuals have more people to interact with, more varied 
situations to be involved in and therefore more opportunities to engage with 
information. At such level, each member of the community of practice 
introduces their own understanding of information literacy to the community 
that is sharable with peers. People within such environments have further 
encounters with more different ways of using information and have the chance 
to observe how other members of the community of practice engage with 
information.  
Therefore, the expanded interaction that exists among people in the 
community of practice of the profession at that level, provides an opportunity 
for individuals to encounter more different and richer ways of experiencing 
information literacy shared by other community members. This may assist 
them in discerning different and perhaps more complex ways of effective use 
of information compared to their own adopted ways. According to the 
relational perspective (Bruce, 1997) that views information literacy as using 
information effectively in a range of different ways, it can be argued here that 
engaging with information at a professional level, enables people to 
experience information literacy more variedly that in turn enhances their 
information literacy experiences. A person with enhanced information literacy 
	   11	  
experiences adopts the most effective way to engage with information in a 
specific situation.  
So far we have discussed the distinction between experiencing information 
literacy in two different work contexts: the workplace context and the 
professional context. We also emphasized the likelihood of the richness of the 
experiences at the professional level. This was related to the richness of that 
level due to the shared experiences and unique information engagement 
cultures members of the community of practice from associated workplaces 
bring in.  
Your attention is now drawn to professional information literacy enabling 
elements and the importance of identifying these elements that assist people 
to experience information literacy at that level. Paying attention to such 
elements will help professionals obtain a richer experience of the 
phenomenon. It will also be of interest to workplace and professional 
information literacy education stakeholders. Identifying tools that enable 
professional information literacy help them support individuals with their 
information literacy. One of these elements is virtuality of the work, which was 
identified in the web professionals study by Sayyad Abdi (2014). This will be 
discussed in the next section.  
5- What do we mean by virtuality: Virtual workplace vs virtuality at work 
Virtuality at work has been a research topic of interest for researchers in 
recent years. Virtuality has up to now been mainly discussed as a team 
phenomenon, one of the characteristics of team dynamics in contrast to face-
to-face interaction. Concepts such as virtual team and virtuality have been 
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subjects of investigation. According to Shu, Shin, Ahuja and Kim (2011) the 
most frequent contributing factors to virtual collaboration identified by the 
research have been 1) geographic distribution of team members, (i.e. being in 
different sites, offices, countries); 2) temporal distribution of team members 
(e.g. being in different time-zones that do now permit overlapping work hours); 
and 3) technological infrastructure that supports cooperative communication 
and interaction.  
Dixon and Panteli (2010) in a discussion of technology-mediated interaction in 
contrast to traditional face-to-face interaction, adopted the term “virtuality in 
teams” to replace “virtual team”. This expression is thought to better define 
the increasingly hybrid nature of interaction in teams, where face-to-face 
interaction and technology-mediated interaction are often experienced in 
conjunction. Such “virtual continuities are seen as a solution to those 
boundaries for communication and interaction which result from differences in 
physical location, time-zone, language, culture, knowledge, work practice. 
Dixon and Panteli (2010) also noted the value that virtuality adds in 
workplaces. They suggested that recognizing virtuality at work increases 
acknowledgement of the knowledge and skills obtained by individuals at work, 
through recognition of those teams existing beyond their employer’s 
organisation.  
What we mean by virtuality here is not necessarily about virtual workspaces. 
A virtual workspace is about a virtual space in which people in the same 
organisation or partner organisations connect to and collaborate with each 
other on a regular basis.  
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In comparison, virtuality, as we describe it here, is about the work context 
rather than the workspace. It is more about the context in which professionals 
practice and do their day-to-day jobs rather than being about the location they 
work in. In that sense, virtuality is an inherent element of the work practice in 
a specific field and is recognized as part of the nature of the practice. More 
specifically, it is considered as essential, integrated in, unified and intertwined 
around the practice of individuals in that specific profession. Virtuality 
therefore here does not refer to virtual teams vs face-to-face teams, but is 
more about a component of practice in a profession that is integral and 
essential. The focus here is virtuality of work practice rather than of teams 
An example of work that includes virtuality is web professionals’ work. Web 
professionals in general are those involved in the web work. The World 
Organisation of Webmasters (WebProfessionals.org) defines them as those 
who create, manage and market websites. These include web masters, web 
designers, web developers, web marketers and analysts of all kinds of 
websites. The environment in which they work is the world wide web, one of 
the broadest virtual environments. It can be said that the virtual environment 
of the world wide web creates both a context to, and is intertwined around, the 
practice of this group of professionals. In general, any other work context 
similar to web professionals’ work environment that requires virtuality as an 
unavoidable component of practice is of our discussion in this chapter.  
How does such a work environment, in which virtuality is an intertwined 
element, facilitate information literacy experience at a professional level? This 
will be discussed in the next section.  
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6- Virtuality: an enabler of professional IL 
In a qualitative study (Sayyad Abdi, 2014, Sayyad Abdi, Partridge & Bruce, 
2016), 23 web professionals from different areas of web industry were 
recruited only based on their professional skills and regardless of their 
physical location. This decision was made by the researcher due to the virtual 
nature of the web industry, which rendered the individual’s location irrelevant. 
The research outcome revealed that virtuality of web professionals’ work was 
the factor that allowed for the experience of information literacy mostly at a 
professional level, rather than at a workplace level.  
Web professionals’ work has a virtual nature. As creators of the web itself, the 
nature of web professionals’ work has a strongly embedded virtuality 
component. A web professional works on and for the broad web environment. 
The web is the main work platform of a web worker which brings together a 
strong virtually connected community of practice. Web professionals are 
members of very active online forums and possess active social media 
accounts. Leaders of the e-space also communicate with practitioners in the 
field through different online channels. In such community, individuals are in 
close contact with each other across the whole web industry which constitutes 
the web profession.  
That is, due to the virtual nature of the web work, individuals in this field are 
connected together at a professional level, rather than only with their 
colleagues at their local physical workplace or virtually with other people but 
still in the employer organisation. The fact that the community of practice of 
the web industry is an online space enables individuals in different parts of the 
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industry to be able to interact with each other at a professional level with more 
ease and convenience.  
From above and also from Sayyad Abdi’s (2014) doctoral study, the virtual 
nature of web professionals’ work which allows for engagement of members 
together in the online space at a professional level, allows for engagement 
with information, use of information and being in flow with information also 
more at a professional level rather than a workplace level. This level of 
engagement results in experiencing information literacy beyond a workplace 
level only, and at a professional level.  
According to Sayyad Abdi’s phenomenographic study (2014), web 
professionals’ experience of information literacy could be categorised in four 
different ways: category 1) as staying informed; category 2) building a 
successful website; category 3) solving a problem; or category 4) participating 
in a community of practice. 
When describing their experiences of information literacy, web professionals 
in this study, in two out of four categories (i.e. categories 1 and 4), strongly 
referred to the profession, rather than the workplace, as the context on which 
they experience their information literacy. In category 1, when talking about 
staying informed as one way of experiencing information literacy, research 
participants mentioned the wide information environment surrounding them as 
the space they scan to keep current (sub-category 1-A). The widest part of the 
ring in Figure 1 represents this space. The wide information environment is 
exactly what we discussed above as the space in which information flows and 
web workers stay connected to, i.e. the whole profession. It is also the same 
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professional-level space from which web professionals capture useful parts to 
build a knowledge base for future use (sub-category 1-B).  
Also, in category 4, research participants maintained a strong focus on the 
broad community of practice discussed above. Research participants in this 
category actively talked about the broad community of practice as people they 
were mostly engaged with in terms of information use. In two sub-categories 
of category 4, information give (sub-category 4-A) and information take (sub-
category 4-B), web professionals talked about people they learnt from and 
contributed to their learning. The widest part of the ring in Figure 1 is a 
representative of the community of practice as well. The research participants 
rarely returned their attention to people at work, i.e. people in teams they were 
working with on a daily basis when talking about information sharing.  
 
 
 
 
 
 
 
 
 
In all cases above, where the experience of information literacy is 
discussed at a professional level, virtuality is a role-playing factor. The results 
suggested that it was actually the virtual nature of the web work (referred to 
as virtuality in here) that allowed these individuals to experience information 
Cat.1: Staying 
Informed 
Cat.2: Building a 
Successful Website 
Cat.3: Problem 
Solvi g 
Sub-cat. 4-A: Information 
Giving 
Information environment 
Community of practice 
Sub-cat. 4-B: Information 
Taking 
Cat.4: Participating in a Community of Practice 
Cat.4: Participating in a Community of Practice 
Figure 1- The outcome space of the phenomenon of information literacy experienced by web professionals 
it  f r ti  
Cat.3: Problem Solving 
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literacy at a professional level. Having the web as a work context, research 
participants during their interviews referred a lot to online forums, social 
networks, online channels through which leaders in the field communicated 
with field practitioners, as places to go for their day-to-day problem solving, to 
get information from, or give information to, and so to speak, engage with 
information on a regular basis. According to findings of this research, the 
virtual nature of the work provided opportunities to engage with information at 
a broader level and consequently experience effective information use at that 
level. The research introduced virtuality as an enabler of information literacy 
at a professional level. That is, taking advantage of virtuality, a richer 
experience of information literacy can be provided.   
 
7- Discussion and conclusion 
The importance of information literacy at workplace has been suggested by 
researchers in the field. Sayyad Abdi and Bruce (2015) have taken this further 
by suggesting a distinction between the experience of information literacy in a 
workplace context and in a professional context. The present chapter 
highlighted the distinction between workplace and professional information 
literacy more through focusing on the broadness of the involvement of people 
with information, information use and information environment. It compared 
workplace information literacy that is mainly constituted based on people’s 
information-related practices occurring at physical or virtually connected 
workplaces with professional information literacy which is about individuals’ 
effective information use experiences amongst the broader community of 
practice. Such comparison draws our attention to the importance and value of 
	   18	  
experiencing information literacy at a professional level due to the depth and 
richness of experience it may enable. It leads us to consider whether 
experiencing information literacy at work at a professional level is deeper, 
richer and more complex. It leads us to note whether experiencing information 
literacy at a professional level can contribute to the enhancement of 
information literacy in a work context and whether this should be considered 
to be enabled.  
Amongst the potential elements, the current chapter discussed virtuality of 
work as an enabler of information literacy experience at a professional level. 
Virtuality was introduced as a feature of work that can provide more solid 
engagement between members of a community of practice and stronger 
involvement in a broader information environment compared to what exists at 
a workplace. Web profession was discussed as an example profession with 
perhaps the strongest essence of virtuality compared to other professions, 
which explicitly allows its members to experience information literacy at a 
greater level at a professional context. However, there might be other different 
professions that might have virtuality as an essential and regular component 
through which the community members engage with their everyday 
professional practice. It is recommended that these work contexts are 
identified and studied through an information literacy lens to build upon the 
findings of web professionals study (Sayyad Abdi, 2014; Sayyad Abdi, 
Partridge & Bruce, 2016) discussed here. Such research not only advances 
our understanding of how different workplace and professional information 
literacy are experienced at these two contexts (as illustrated here), but also 
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sheds further light into the theoretical understanding of the role virtuality plays 
in enabling information literacy at a professional level.  
Moreover, further research is suggested to examine to what extent virtuality, 
in a sense discussed in the present chapter, could be imported in work 
contexts that do not necessarily have this component as an essential part. It 
should be considered how application of tools such as social media in work 
contexts without a virtual component could benefit such environments. It 
should be noted whether such secondary/artificial virtual component could 
bring employees the engagement they require to become involved with their 
peers and with information in the broader information environment 
surrounding the community of practice, and at a professional level. When 
embedded into work contexts of people as a secondary component, the 
impact of virtuality on how people understand information literacy should be 
studied. Researchers and practitioners should note whether it generates 
similar impacts to what was observed in the web professionals study; i.e. 
whether it is of potential to lead people to experience information literacy more 
at a professional level, rather than a workplace level only.  
Associated and professional societies of each field should consider taking 
advantage of virtuality to support and nurture the information literacy of their 
members. As organisations that look after the whole of communities of 
practice of particular professions, professionals bodies can introduce and 
embed virtuality, if not directly and as a requirement of the work context, as a 
secondary and recommended component into the everyday practice of 
professionals. Through such implementation, the communities of practice of 
professions will be in contact virtually.  In such communities, all members in 
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the whole profession find the opportunity to engage with each other and share 
their knowledge and their most recent best practices with the rest of the 
community. Such supporting virtual information environment has the potential 
to bring people of a field together and expose them to more variation in 
experiencing information and engaging with information than they normally 
have in their workplaces. This results in becoming aware of more effective 
ways of using information adopted by other members of the community and 
consequently an enhancement in understanding of information literacy.  
This latter can also be considered as an educational approach that might be 
of interest to educators and advocators of information literacy. They can take 
advantage of virtuality as a tool to be used in work-related information literacy 
education. Educators can apply variation theory (Marton and Booth, 1997) 
and learning studies (e.g. by Lo, 2012; Pang and Marton, 2003) which define 
learning as a shift in view that allows an individual to see things in a different 
way to design opportunities through virtuality that lead individuals to be 
encountered to more varied ways of experiencing information literacy as a 
result of encountering with more people and experiences they introduce to the 
community of practice.  
Additionally, virtuality is one of the elements that was identified as an enabler 
of information literacy at a professional level. However, information literacy 
researchers should consider identifying other possible elements to a 
workplace that are of potential to enable professional information literacy. 
Such elements should be studied for feasibility of implementation into 
practice.  
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